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In the current study, it was aimed to determine the opinions of primary school class 
teachers about their question asking skill, questioning strategies and the question types 
they use. The study employed the survey model, one of the qualitative research methods. 
In line with the purpose of the study, interviews were conducted with 52 primary school 
class teachers working in state and private schools in the Büyükçekmece district of the 
city of İstanbul. The data collected with a semi-structured interview form were analyzed 
by using the descriptive and content analysis methods. According to the results of the 
study, it was concluded that while determining the purposes of the questions they ask, 
the primary school class teachers mostly focus on evaluation, that the types of questions 
they use do not go beyond measuring the information possessed by students, that they 
think that the main advantage of asking questions is receiving feedbacks, that they think 
that knowing question asking strategies enables the teacher to improve the quality in 
education and that they think that the questions asked should be in compliance with the 
subjects and objectives. In light of these findings, it can be suggested that seminars and 
in-service training about question asking strategies should be given to teachers. 
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1. Introduction 
 
Given that asking question is an essential component of many teaching methods, it is 
clear that one of the most powerful tools a teacher uses in the learning and teaching 
process is questions. Aschner (1961) calls the teacher “a professional question maker” and 
states that asking questions is "one of the main ways that the teacher draws on to encourage 
students to think and learn".  
 Studies show that teachers ask many planned or spontaneous questions during 
teaching (Stevens, 1912; Gall, 1970; Wilen, 1987; Wragg, 1997). By asking questions, 
teachers serve many purposes such as testing student competencies in specific areas, 
encouraging students to think, engaging students in discussions in a non-threatening 
manner, developing respect and tolerance in students, and fostering cooperation and 
responsibility (Wilen, 1987). In addition, questions increase students' thinking ability, 
increase their curiosity, facilitate understanding, and enable them to establish 
connections between ideas (Büyükalan Filiz, 2002). Yet, the quality of questions is of great 
importance. Higher order questions, in other words, deep questions are the most 
important detail of critical thinking (Erdoğan, 2017). The questions that can be considered 
to be of high-quality lead students to critical logical, reflective, metacognitive and creative 
thinking (Mercan, 2018). Thus, it is clear that asking quality questions is important. 
 When the relevant literature is reviewed, it is seen that many studies have been 
conducted on questioning and asking questions (Bloom, 1956; Sanders, 1966; Barrett, 
1968; Hunkins, 1972; Pearson and Johnson, 1978; Wilen, 1987; Wragg and Brown, 2001; 
Arslan, 2006; Küçüktepe 2010, Akyol et al., 2013; Küçüktepe 2015; Erdoğan, 2017; Yang, 
2017; Cumhur, 2019). In addition to these, conducting studies to investigate teachers’ 
awareness of the details of asking question and question types, the question asking 
approaches they have adopted and the underlying reasons is thought to be important.  
 In the current study, it was aimed to determine primary school class teachers’ 
opinions about their question asking skill, questioning strategies and the types of 
questions they use. To this end, answers to the following questions were sought. 
1) For which purpose or purposes do the class teachers ask questions to students 
while teaching in the class? 
2) How many types of questions can a teacher ask students while teaching in the 
class? 
3) What are the advantages or benefits provided by asking question for the teacher 
in the teaching process? 
4) What are the advantages of knowing question asking strategies for a teacher? 
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2. Research Methodology 
 
2.1. Method 
In the current study, the survey model, one of the qualitative research methods, was 
employed to determine primary school class teachers’ opinions about their question 
asking skill, questioning strategies and the types of questions they use. Survey is a 
research model aiming to describe a present or past case as it is or was. The event, 
individual or object which is the subject of the research is attempted to be described as it 
is in its own conditions. There is no intervention to change them in any way. There is 
something to be known and it is there. What is important is to properly observe and 
document it (Karasar, 2018). 
 In the current study, interviews were conducted with a total of 52 class teachers 
working in state or private schools located in the Büyükçekmece district in the city of 
İstanbul. As the participants’ opinions serving the purpose of the study are at the 
forefront, their demographic features are not mentioned. The current study is limited to 
the 2020-2021 school year and to the opinions of 52 teachers working in the 
Büyükçekmece district in the city of İstanbul. 
 
2.2. Data Collection Tools 
In the current study, a semi-structured interview form developed by the researcher was 
used to collect data. By seeking the opinions of two academicians about the items in the 
interview form, the reliability and validity of the form were increased. 
 
2.3. Data Analysis 
The responses given to the items in the semi-structured interview form were divided into 
themes and subjected to content analysis. Direct quotations from teacher responses are 
also given under the related themes. Moreover, frequencies and percentages were 
calculated on the basis of the frequency of the given responses. The collected data were 
descriptively analysed and then interpreted. 
 
3. Findings and Comments  
 
The data related to the purposes for which the primary school class teachers ask questions 
while teaching in the class are given in Table 1. As can be seen in Table 1, the main 
purpose for which the teachers ask questions is to evaluate students (28.5%) while the 
purpose for which they use questions least was found to be to increase students’ self-
confidence (6.1%). Given that the purpose of asking questions is to encourage students to 
be engaged in higher order thinking, to internalize events and facts and accomplish better 
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Table 1: Classification of the Questions Asked by the Teachers While Teaching in the Class 
Purposes n f Sample Quotations 
Evaluating Students 37 28.5% I ask questions to evaluate the extent to 
which they have achieved the objectives. 
(TO19) 
Drawing Attention and Interest  23 17.7% I ask questions to draw their attention and 
interest to lesson. (TO13) 
Testing Prior Knowledge  18 13.8% I ask questions to determine their level of 
readiness. (TO7) 
Having Students Understand the Subject  12 9.2% I ask questions to test whether they have 
understood the subject or not. (TO1) 
Having Students Think 12 9.2% I ask questions to have my students establish 
connections by thinking on the subject. 
(TO23) 
Promoting Participation in Lesson  11 8.5% I ask questions to increase the participation 
of children in lessons. (TO3) 
Keeping Students under Control  9 7% I ask questions to make sure that students are 
listening to me. (TO27) 
Increasing Students’ Self-Confidence  8 6.1% I ask questions to increase students’ self-
confidence. (TO39) 
Total 130 100%  
 
The data related to the types of questions preferred by the primary school class teachers 
are presented in Table 2. As can be seen in Table 2, open-ended questions are frequently 
preferred with 23.8%. Yet, the teachers more prefer to use Wh-questions to determine the 
existence of knowledge, multiple-choice questions, true-false questions, closed-ended 
questions and matching questions with 75.1%. This might indicate that the questions 
preferred by the teachers only help students memorize. 
 
Table 2: Type of questions preferred by the teachers 
Types of Questions n f n f 
Open-Ended Questions 25 23.8% 25 23.8% 
Wh-Questions 20 19% 79 75.1% 
Fill-in Blank Questions  16 15.2% 
Multiple-Type Questions  16 15.2% 
True-False Questions  10 9.5% 
Closed-Ended Questions 10 9.5% 
Matching Questions 7 6.7% 
Administrative Questions 1 1.1% 1 1.1% 
Total 105 100% 105 100% 
 
As can be seen in Table 3, the primary school class teachers are of the opinion that the 
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Table 3: Advantages provided by asking question for the teachers 
Advantages n f Sample Quotations 
It Allows Receiving Feedback. 38 40% By asking question, we test what 
our students have learned. (TO23) 
It Increases Participation in Lesson. 12 12.6% Through questions, I encourage 
students to participate in lesson. 
(TO3) 
It Helps Attract Students’ Attention and Interest. 12 12.6% I can draw attention and increase 
curiosity. (TO16) 
It Helps Determine the Level of Students.  10 10.5% I can determine the levels and needs 
of students. (TO36) 
It Makes Learning More Permanent. 7 7.4% It makes learning more permanent. 
(TO32) 
It Enhances Teaching Process. 6 6.3% It facilitates and enhances teaching 
process. (TO44) 
It Helps Control and Manage Students in the Class.  4 4.2% Through questions, I can have my 
students listen to me more 
attentively. (TO8) 
It Takes the Lesson out of Monotony. 3 3.2% Questions make the lesson more 
active. (TO46) 
It Fosters Communication. 3 3.2% Questions ensure continuity in 
communication. (TO40) 
Total 95 100%  
 
The effective use of question asking skill contributes to the development of teaching in 
many ways. According to the opinions stated by the participating teachers, its most 
important contribution is to improve the quality of education (41.2%).  
 
Table 4: Contributions of the effective use of question asking skill to teaching 
 n f Sample Quotations 
Quality in Education  28 41.2% It increases the quality of education. (TO26) 
Competency in the Subject Area  14 20.6% It helps the teacher see his/her level of competency. 
(TO31) 
Efficiency in Education  13 19.1% Appropriate techniques save time. (TO12) 
Classroom Management Skill  9 13.2% It helps me manage the class well. (TO28) 
Job Satisfaction  4 5.9% Effective teaching process increases the teacher’s job 
satisfaction. (TO40) 
Total 68 100%  
 
There are some certain points to be taken into consideration by teachers while using 
questions. These are elements that should be taken into account for questions to serve the 
purpose and to be effective. The participating teachers stated that the most important 
thing to be considered while asking questions is that questions should be in compliance 
with the subject and objectives (Table 5). The point which was found to be the least 
important in asking questions by the teachers is giving enough waiting time for students 
to answer. 
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Table 5: Points to be taken into consideration while asking questions in the class 
 n f Sample Quotations 
Their Being in Compliance  
with the Subject and Objectives  
26 20.3% Attention should be paid to their suitability for 
the lesson and subject. (TO4) 
Their Being Suitable  
for the Level of Students  
21 16.4% Attention should be paid for their suitability for 
the level of students. (TO11) 
Their Being Clear  
and Comprehensible  
18 14.1% What the question is asking should be easily 
understood. (TO15) 
Their Being Attractive  
and Interesting  
13 10.1% The questions to be asked should not distract 
students’ attention rather draw their attention. 
(TO16) 
Their Encouraging Students  
to Research and Think  
rather than to Memorize  
13 10.1% Care should be taken for questions to foster 
thinking. (TO43) 
Their not being Judgmental,  
Offending, Insulting  
12 9.4% Questions should not put students into difficult 
situations and they should not bore or upset 
students in the class. (TO30) 
Their Creating Opportunities  
for Active Participation and Equality  
in Answering for Students 
8 6.3% They should provide opportunities to answer 
even for students who do not raise their fingers. 
(TO13) 
Their Being Directed  
to Measuring Information 
5 3.9% Wh-questions should be frequently used. (TO15) 
Paying Attention to Tone  
of Voice, Gestures and Mimics  
4 3.1% Questions should be asked by establishing an eye 
contact. (TO50) 
Time of Asking Questions  3 2.3% Questions should be asked at the correct time. 
(TO26) 
Having Other Students  
Listen to the Respondent  
2 1.6% The answer given should be listened to. (TO44) 
They’re not Being a  
Tool to Assign Scores  
2 1.6% The teacher should not use questions to assign 
scores. (TO5) 
Attention Should  
be Paid to Waiting Time  
1 0.8% Attention should be paid to waiting time for an 
answer. (TO51) 
Total 128 100%  
 
4. Discussion and Results 
 
As a result of the analysis of the collected data, the following conclusions were reached: 
While determining the purposes for the questions they would ask, the primary school 
class teachers were found to focus on evaluating students and drawing students’ 
attention and interest. In the study conducted by Kılıç and Erkuş (2015), it is stated that 
class teachers largely used questions for drawing attention and evaluation. This finding 
concurs with the result obtained in the current study. Moreover, Çalışkan (2011) argued 
that questions are important for students to accomplish the course objectives. However, 
given the effects of questions in the learning process, the frequent use of questions to 
evaluate students’ accomplishment of objectives may result in the avoidance of other 
elements to be taken into consideration during educational and instructional activities. A 
great emphasis should be put on issues such as what kind of learning students have 
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achieved during the process, the level of interest in the subject or lesson, participation in 
lesson, self-confidence, and maybe the more importantly, the thinking skills developed 
while seeking solutions to the questions asked. 
 In the study, the consistency of the themes with high scores in table 1, table 3 and 
table 5 is seen as an expected and remarkable situation. In this regard, the theme 
 “Evaluating Students” came to the fore among the purposes for which questions 
are asked by the teachers; the theme “Receiving Feedback” came to the fore among the 
advantages provided by asking questions for teachers and the theme “Their Being in 
Compliance with the Subject and Objectives” came to the fore among the points to be 
taken into consideration while asking questions in the class. The consistency found here 
can be explained as follows: The questions prepared for evaluation purposes are related 
to some certain objectives and target behaviours and at the same time give some feedback 
to the teacher on which objectives students have achieved or not. 
 Another finding of the current study is that with the question types they use, the 
teachers do not go beyond measuring only information in students. This is parallel to the 
findings in the literature. Küçüktepe (2010) investigated the types of questions used by 
primary school teachers in the teaching-learning process and found that the majority of 
the questions asked by the teachers had a single correct answer and thus, argued that the 
teachers could not make adequate contribution to the development of their students’ 
thinking skills with the questions they asked. Akyol et al. (2013) also reported that 
teachers preferred to ask questions at the level of understanding. In the study conducted 
by Baysen (2006), it was found that teachers preferred questions at the information level. 
Ayvacı and Şahin (2009) also concluded that the questions asked in the class were largely 
at the information level, directing students to rote learning. Investigating the causes 
underlying teachers’ avoidance of asking higher level questions, Sanders (1972) found 
that although teachers had been educated on the classification of questions, they were 
widely and consistently unsuccessful in using their questioning skills and that this is 
because not the teachers’ rejecting the act of using various types of questions but rather, 
they found it difficult to use various types of questions. In the current study, the teachers 
were found to have no shortage of information about various types of questions. 
However, when the types of questions they preferred to use are considered, it can be 
argued that the reason why they less preferred to use questions requiring higher-order 
thinking was the difficulty of using these questions. This indicates the necessity of 
conducting research on how to systematize teachers’ question asking practices. 
 The participating teachers were found to think that the greatest contribution of the 
effective use of question asking skill is to the quality of education. Improving quality of 
education is believed to make some important contributions to the professional 
development of teachers and their job satisfaction because when the quality of education 
is increased, teachers feel themselves obliged to professionally develop in their subject 
area and to be more competent and thus their job satisfaction increases as well. 
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5. Suggestions 
 
In light of the results of the current study, it can be suggested to organize seminars and 
in-service training programs to inform teachers about the basic principles of asking 
question, question asking and questioning strategies and effective use of various types of 
questions. 
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